
Effective Assessment 

Practices in the English 

Language Cur riculum –

Par t  2:  Listening
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What Makes Listening 

Dif ficult  for Students?
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What is Listening?
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H e a r i n g /

R e c e i v i n g

U n d e r s t a n d i n g /

A t t e n d i n g

R e m e m b e r i n g /

P e r c e i v i n g

E v a l u a t i n g /

I n t e r p r e t i n g

F e e d b a c k /

R e s p o n d i n g

Listening as a Process
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Listener 
factors

Task 
factors

Text 
factors
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T he  f ramewor k  

he lps  in f or m . . .

Teachers’ diagnosis

students’ reflection

learning goals for students
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Unpacking For mative Assessment
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HKDSE Level Descriptors (Listening) at the end of  

KS4

H ow  c a n  we  d e s c r i b e  s t u d e n t s ’  l i s t e n i n g  p e r f o r m a n c e ?

Basic Competency (BC) Descriptors for English 

Language (Reading) at the End of  KS3
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LPF –

Listening

LPF
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https://www.edb.gov.hk/attachment/en/curriculum-development/kla/eng-edu/references-resources/LPF/LPF_Poster%201_Listening_P2.pdf
https://www.edb.gov.hk/en/curriculum-development/kla/eng-edu/references-resources/LPF/LPFenglish.html


How LPF Works  – 2022  Paper  3A  Task  4  

Q47-50

LPF Pointers:

• extract specific information in texts (e.g. announcements) by identifying relevant

meaningful chunks [ATM 3]

• follow simple directions by using knowledge of simple cohesive devices and

prepositional phrases [ATM 3]

• record and organise information and ideas using some written and graphic forms

[ATM 5]

• follow the development of main ideas and make connections between them by using

syntactic clues and knowledge of text structures [ATM 6]
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levels of  listening abilities of  
students

feedback for students

learning goals for students

The LPF helps 

inform ...
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Assessment for Learning and Assessment as Learning to Bridge the Gap

Where am I now? Where am I going?How can I close the gap?

 The factors 

framework

 The LPF

 The factors 

framework

 The LPF
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Designing Listening Activit ies to 

Bridge the Gap
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Pre-l istening
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Sugges t ion  1 :  

Ac t iva te  s tudents ’  schemata
 Practise steps for analysing listening topics & task 

requirements. E.g.. 

• Instructions

• Headings/sub-headings

• Layout (e.g. table, flow chart)

Task 3

Part A, Paper 3, HKDSE Examination (2022)

Who? (Your role)

(Text-type + topic/content)

(Purpose)

What?

Why?

The 3Ws  Approach 

Highlight keywords in the situation
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 Draw students’ attention to lexical items/syntactic clues

• e.g. Synonymy/ paraphrasing 

Source: Part A, Paper 3, HKDSE Examination (2022) 17



TOP - DOWN APPROACH

Interpreting meaning 

through use of  

• background knowledge; 

or 

• previous knowledge of  

the situation, context, and 

topic

BOT TOM - UP APPROACH

Interpreting meaning through 

• decoding the sounds of  a 

language into words, clauses, 

sentences, etc; and

• using one’s knowledge of  

grammatical or syntactical 

rules 
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Sugges t ion  2 : Pr ov ide  top ica l  input  w i th  aud iov i sua l s  

to  supp lement  s tudents ’  p r io r  knowledge  

PICTURES VIDEOS
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Mock up spoken text that students 
are likely to listen 

Bridge the gap between the topic 
and the task

• medicine

• bubble tea

• coffee
20

Sugges t ion  3 :  

P r ime  s tudents  by  connec t ing  tex t s  and  tasks



Summar y

During pre-listening tasks, teachers can 

 identify students’ weaknesses and set goals

 give more focused feedback

 design specific tasks to fill the learning gaps

Suggested teaching ideas: 

• Activate students’ schemata

• Provide topical input with audiovisuals to supplement 

students’ prior knowledge

• Prime students by connecting texts and tasks
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While-

l istening
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C o u l d  yo u  i d e n t i f y  t h e  p r o b l e m s  f a c e d  b y  t h i s  s t u d e n t ?

Task 3: Q.31-39

Part A, Paper 3, HKDSE Examination (2022)
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Note - tak ing

•MAIN IDEAS

•SUPPORTING DETAILS

•SUMMARY OF IDEAS
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S u gg e s t e d a c t i v i t i e s  t o  d e ve l o p  l i s t e n i n g  s k i l l s  &  s t r a t e g i e s

Developing the 
Skill of

Anticipation Adopt focused 
listening 

Understanding 
the Main Idea or 

Main Theme 
Use a 

radio/TV/Internet 
news bulletin 

Extracting 
Specific

Information and 
Ideas 

Listen to the 
weather forecasts 
of  different cities 

Processing 
Meaning Use listening texts 

which include 
paraphrases and 

repetitions 

2018 Supplement to the English Language Education Key Learning Area Curriculum Guide (Secondary 1-3)

CDC-HKEAA English Language Curriculum and Assessment Guide (Secondary 4 - 6) 2021
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Summar y

Note-taking skills

Developing exams skills

Building world knowledge

Forming listening habits
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Post-

l istening

W hat  do  you  

usua l l y  do?
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Check the answers

01
Ask students what 
went wrong

02
Locate common 
mistakes and 
elaborate on the 
with reference to 
the markers’ report, 
if  any

03

Usually…
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What did 
students learn?

What did 
we teach?
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Reflection questions Purposes

o What were you listening to?  to confirm comprehension

o What helped you from getting the correct answers?  to elicit task knowledge1

o What prevented you from getting the correct answers?  to elicit task knowledge

o What did you do to understand as much of  the text as possible?  to elicit strategy knowledge2

Goh & Taib (2006)

1 Task knowledge refers to factors affecting listening.

2 Strategy knowledge refers to methods attempted to gain comprehension of  listening.
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Ref lec t ions  ( Indiv idua l )

Students Teachers

 raise students’ metacognitive awareness with 

immediate retrospection

 help teachers identify students’ strengths

and weaknesses

 help students develop a habit of  evaluation

on their mental processes

 provide teachers a more wholistic picture 

of students' current situation

Se l f - r epor t  and  d i scuss ions  o f  r e f l ec t ions
 promote collaborative learning among students with report of  observations and discussions

Goh & Taib (2006)
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Reflection is also a key element in

self-directed learning.
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Feedback

W hat  f eedback  do  

you  usua l l y  g ive?
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Giving Focused Feedback

 Focus on one skill/question or two 

 Prepare materials/learning activities that help interpret the answer, e.g. list of  question words, 

videos, tapescript, similar questions in other contexts

 Prepare/predict before lessons
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2022 Paper 3A Task 4 Q41

We can look at the …

 question

 answer

 markers’ report

 tapescript
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Excer pt of  the tapescript

36

Chunking

Using bottom-up processing, we can break it down into its components. This is

referred to as “chunking.” Here are the chunks that guide us to the underlying

core meaning of the utterances by analysing the language features.



Post-

l istening

Strategies
Assessment for 

Learning

Reflection

Individual Where am I now?

Self-report & discussion Where am I now?

Giving focused feedback – chunking 

(bottom-up)
How can I close the gap?
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Application
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• Reflection

• Giving focused feedback –

chunking

Pre-listening While-listening Post-listening 

• Note-taking skills

• Developing exam skills

• Building world knowledge 

• Forming habits

• Activating students’ 

schemata

• Providing topical input 

with audiovisuals to 

supplement students’ prior 

knowledge

• Priming students by 

connecting texts and tasks
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2022  Paper  3A  Task  4  

 How will you prepare your students for the task? 

Please discuss:  

• pre-listening activities, or

• post-listening activities

 *Your group can decide:

• the learning objectives of  this activity

• the ability of  the students

Q.47-50 & 52

Task 4, Part A, Paper 3, HKDSE Examination (2022)
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TOP - DOWN  APPROACH

Interpreting meaning 

through use of  

• background knowledge; 

or 

• previous knowledge of  

the situation, context, and 

topic

BOT TOM - UP APPROACH

Interpreting meaning through 

• decoding the sounds of  a 

language into words, clauses, 

sentences, etc; and

• using one’s knowledge of  

grammatical or syntactical 

rules 
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Bot tom -up  appr oach

Source: Part A, Paper 3, HKDSE Examination (2022)
42



Tapesc r ip t

• Fill in the blanks ideas

• Categorise the ideas positive or negative

Source: Part A, Paper 3, HKDSE Examination (2022)
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(subj. + v.)… ? ; 

past tense

Source: Part A, Paper 3, HKDSE Examination (2022)

Bot tom -up  appr oach
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Tapesc r ip t

• Repetition 

• Chunking

Source: Part A, Paper 3, HKDSE Examination (2022) 45



One Step Fur ther :   

Self-directed Lear ning
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Se l f -d i r ec ted  Lear n ing

“Self-directed learners are able to take the

initiative and responsibility for learning with or

without the assistance of others. They would

identify their learning needs, formulate goals,

and choose resources and strategies for learning.”

CDC-HKEAA English Language Curriculum and Assessment Guide (Secondary 4 - 6) 2021 47



Use  o f  e - r esources

engaging students in an interactive mode of  learning 

allowing students to work at their own pace both inside and outside the classroom

2018 Supplement to the English Language Education Key Learning Area Curriculum Guide (Secondary 1-3) 48



Usefu l  e - r esources

ELE Assessment Task Bank –

Listening
Leaflet on “Beyond Testing and Grading:

Adopting Effective Assessment Strategies

to Enhance English Learning and

Teaching”
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Lis ten ing  Jour na l

Students choose a text to listen to. 

Teachers provide a variety of  templates (e.g. Venn 
diagram, mindmap, fishbone diagram, etc.).

Allow students the opportunities to match the logic and 
structure of  the listening materials to the graphic 
organisers
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Wrap up
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Seven Strategies of Formative Assessment

Where am I going?

1. Provide a clear and understandable
version of the learning targets.

2. Use examples of strong and weak work.

Where am I now?
3. Offer regular descriptive feedback.

4. Teach students to self-assess and set 
goals.

How can I close the 
gap?

5. Use evidence of student learning to 
determine next steps in teaching 

6. Design focused instruction, followed by 
practice with feedback.

7. Engage students in self-reflection
and provide opportunities for them
to track and share learning progress.

Assessment 

for Learning –

Chappuis (2009)
52


